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TEACHING PHILOSOPHY STATEMENT* 

Writing is Making 
Human beings are toolmakers, and rhetoric is our primary tool. We mix and re-mix rhetorics to make meaning 
and make things happen in the world. In my classroom, we engage rhetoric as a boundary-marking practice, 
inscribing difference. We interpret and produce material rhetorics by manipulating images, sounds, objects, and 
their combinations, focusing on how we inscribe and are inscribed by these rhetorical practices. 
Influences: A. Banks, Gee, A. Haas, Shipka, M. Powell 
 
 
Making is a Humanistic Endeavor 
Making is essential to crafting our individual, cultural, and organizational identities. My classroom is a 
production-centered space where students explore the affordances and constraints of making with material 
rhetorics. Learning is the natural by-product of critical making and reflection, and I serve as a mentor—making 
alongside students, helping to solve wicked design problems, offering feedback, and prompting them to make 
apparent and develop their personal theories of writing.  
Influences: Arola, Ball, Grabill, Marback, Prins, Wysocki 
 
 
Play and Failure are Necessary in Production-centered Classrooms 
Cicero’s rhetorical canons are too often codified into inflexible linear composing models. In contrast, my 
classroom is a place where we tinker, play, and experiment. We engage the rapidly changing disciplinary, 
academic, workplace, social, and institutional cultures that require flexibility, adaptability, and imaginative 
problem-solving. As such, I design alternative assessment instruments that privilege intentions over outcomes 
and encourage students to take risks and find joy in the processes of writing, making, and sharing their craft 
knowledge with others. 
Influences: Alexander, W. Banks, Inoue, Johnson-Eilola, Poe, Rhodes 
 
 
Students and Teachers Should Always Tool Up 
Every person can learn to compose effectively when engaged in maker-centered ecology that includes high-
quality tools and high-quality support for using those tools. I provide functional, rhetorical, and critical support 
for students who use a variety of digital and analog technologies to make meaning in community. I nudge 
students to move beyond their comfort zones and connect them to the human, material, and discursive resources 
they will need to persist. As such, students learn to grow their learning and writing networks and to leverage 
them. 
Influences: Prior, Rodrigo, Selber, C. Selfe, D. Selfe 
 
 
Do it Together to Create Thirdspaces for Composition 
I reject out-of-the-box solutions for the difficult work of teaching and assessing students. Instead, I build and 
tinker with classroom practice, testing my pedagogies through ongoing action research projects that trace impact 
on particular student groups. I design learning pathways that pivot on student interests and passions while 
remaining responsive to my department’s and university’s vision. My students and I (re)make the classroom as a 
space of negotiation and shared agency, constructing a “thirdspace” that blends amateur and expert knowledges, 
public and counter-public appeals, academic and non-academic writing, and discursive and non-discursive 
making practices. My goal is not simply to help students engineer more successful texts, but to support them in 
composing futures that are more participatory, just, and equitable. 
Influences: Brannon, Hurley, Longo, Nickoson, J.B. Scott, Soja 
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FOUNDATIONS WRITING SYLLABUS 

Instructor:	Stephanie	West-Puckett	
Office:	Old	Cafeteria	G310	
Phone:	252.737.1089	(voicemail->email)	
Office	Hours:	M/W	5:00-6:30pm	&	T/TR,	12:30-1:30pm,	Joyner	Library	and	by	appointment	
Course	Website:	http://makercomp.wordpress.com	
Email:	westpucketts@ecu.edu		|		Twitter:	fieldpeaz	
	
This	semester,	we	will	explore	a	writing-as-making	approach	to	composition.		Inspired	by	the	maker	
movement,	a	movement	that	emphasizes	creation,	iteration,	collaboration,	and	empowerment,	we	
will	use	the	term	“make”	as	both	a	verb	and	a	noun–considering	the	texts	that	we	compose	as	
“makes”	and	the	process	of	composing	them	as	“making.”		This	approach	forces	us	to	consider	the	
ways	that	texts	are	designed,	made,	shared,	and	remade,	focusing	our	attention	on	craft,	technique,	
and	rhetorical	effectiveness.	
	
As	human	beings,	we	are	tool	makers,	and	language,	in	both	oral	and	written	forms,	is	our	primary	
tool.		As	a	design	kit	made	up	of	symbols	and	grammatical	patterns,	language	enables	us	to	think,	
learn,	communicate,	build-relationships	and	make	things	happen	in	the	world.		Thus,	writing-as-
making	emphasizes	a	design	approach	to	writing	and	helps	us	think	about	the	ways	we	use	words,	
images,	sounds,	and	combinations	of	these	codes	to	design	new	futures.	
	
What’s	more,	a	writing-as-making	approach	assumes	that	every	person	can	learn	to	write	effectively	
when	engaged	in	an	ecology	that	includes	high	quality	tools	and	high	quality	support	for	using	those	
tools	appropriately.		Each	and	every	one	of	you	is	an	essential	part	of	this	ecology	as	maker-spaces	
are,	by	nature,	highly	participatory	and	collaborative.		You	have	a	unique	perspective,	expertise,	and	
language	history	to	contribute	to	this	class	experience,	and	I	look	forward	to	a	productive	semester	of	
making,	sharing,	reflecting,	and	learning.	
	
And	while	every	instructor	takes	a	different	approach	to	teaching	English	1100,	all	students	are	
expected	to	command	the	knowledge,	skills,	and	attitudes	described	by	the	Writing	Program	
Administrator’s	Outcome	Statements	for	First-Year	Composition.	
	
Goals	of	English	1100		
English	1100	will	promote	your	facility	with	critical	reading	and	writing	by	helping	you	to	do	the	
following:	

• Discover	significant	questions	to	explore	and	address	via	writing	
• Explore	the	many	different	purposes	of	writing,	including	writing	to	reflect,	analyze,	explain,	

and	persuade	
• Practice	drafting	and	revising	
• Increase	your	awareness	of	organizational	strategies	and	your	ability	to	apply	them	
• Become	attentive	to	how	audience	and	purpose	affect	content,	tone,	and	style	
• Incorporate	sufficient	and	appropriate	details	and	examples	both	from	your	experiences	and	

from	secondary	research	
• Express	your	ideas	with	clarity	and	with	effective	syntax	and	punctuation	
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• Gain	competence	in	using	computer	technology	in	the	writing	process	
• Schedule	and	meet	deadlines.	

	
Writing	Intensive	(WI)	Designation	
English	1100	is	a	writing	intensive	course	in	the	Writing	Across	the	Curriculum	Program	at	East	
Carolina	University.	With	committee	approval,	this	course	contributes	to	the	twelve-hour	WI	
requirement	for	students	at	ECU.	Additional	information	is	available	at	the	University	Writing	
Program	website.	
	
Course	Structure:		Choose	Your	Own	Adventure	
In	this	course	you	will	have	a	great	deal	of	freedom	to	choose	topics,	projects,	genres,	modes,	and	
media	using	a	badging	system	that	includes	both	Project	Badges	and	Habits	of	Mind	Badges.	During	
the	first	few	weeks	of	class,	we	will	work	together	to	complete	the	first	and	only	required	Project	
Badge	pathway	called	Habits	of	Mind.	Once	you	have	earned	this	Project	Badge,	you	will	choose	the	
other	Projects	Badges	that	you	will	work	on,	choosing	any	combination	or	order	that	you’d	like.	Each	
Project	Badge	pathway	includes	Level	I,	Level	II,	and	Level	III	projects	that	build	toward,	or	scaffold,	a	
major	composition	assignment.	As	you	work	on	Project	Badges,	you	will	also	apply	for	and	award	
your	classmates	the	Habits	of	Mind	badges	that	you	developed	in	the	first	project	badge	pathway,	
demonstrating	your	ability	to	engage	in	and	assess	the	behaviors	and	practices	of	successful	college	
writers.	
	
This	means	that	after	the	six	weeks	of	class,	there	will	be	no,	pre-planned	full-group	sequenced	
instruction.	Instead,	you	will	through	Project	Badges	at	your	own	pace,	requesting	mini-lessons	and	
instructor	consultations	when	needed.	I	will	conduct	up	to	2	(two)	seven-minute	mini-lessons	during	
each	class,	based	on	your	requests	and	will	spend	the	rest	of	the	time	consulting	and	providing	
feedback	on	your	projects.	This	approach	gives	you	both	freedom	and	responsibility	as	you	will	be	
required	to	manage	your	time	wisely	and	work	independently	(in	community)	toward	your	personal	
course	goals.	
	
Grading	
To	pass	the	course,	all	students	must	earn	the	eight	(8)	Habits	of	Mind	badges	as	these	badges	
demonstrate	the	behaviors	and	dispositions	that	will	transfer	into	success	in	post-secondary	writing	
and	beyond.	While	you	work	toward	Project	Badges,	you	will	develop,	identify,	and	articulate	the	
ways	you	are	demonstrating	these	habits	of	mind.		After	the	first	six	weeks	of	class,	you	may	apply	for	
the	Habits	of	Mind	badges	at	anytime	as	long	as	you	can	make	a	strong	argument	with	appropriate	
evidence	as	outlined	by	your	peers	in	the	badge	criteria.		These	Habits	of	Mind	are	as	follows:	
	

Curiosity	 	 Openness	 Engagement	 Creativity	

Persistence	
	
Responsibility	
	

Flexibility	
	

Metacognition	
	

	 	 	 	 	
In	addition,		all	students	are	required	to	upload	two	projects	with	reflective/	metacognitive	writing	to	
your	Writing	Foundations	ENGL	1100	ePortfolio	and	one	project	with	reflective/metacognitive	writing	
to	your	University	Writing	Portfolio.	Please	visit	the	Writing	at	ECU	website	for	more	information.	
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Just	as	you	choose	your	own	writing	adventures	in	this	course,	you	can	choose	the	number	of	Project	
Badges	you	would	like	to	earn.		Earning	more	badges	means	you	will	receive	a	higher	grade,	and	you	
may	submit	as	many	times	as	you’d	like	to	earn	a	particular	Project	Badge.	The	Badge	Grading	System	
will	work	as	follows:	

	
Distinctions	between	plus	and	minus	will	be	made	at	the	instructor’s	discretion	based	on	the	
following	classroom	behaviors:	
	

1. attending	class,	on	time,	with	all	necessary	materials	every	class	period	
2. being	prepared	for	all	class	discussions	and	activities	
3. participating	fully	in	all	exercises,	discussions,	and	activities	
4. giving	thoughtful,	substantial,	well-articulated	feedback	to	peers	on	their	projects	
5. maintaining	a	positive	attitude	even	when	challenged	or	frustrated	
6. meeting	deadlines	and	all	assignment	criteria	(word	counts,	scaffolding	activities,	etc.)	

	
If	you	have	any	concerns	about	your	grade,	please	see	me	immediately	to	discuss	your	options	and	
opportunities.	
	
Required	Texts	
There	are	no	textbooks	required	for	this	class.		You	will,	however,	be	required	to	read	electronic	texts	
(PDF’s,	websites,	digital	stories,	etc.)		provided	by	your	instructor	as	well	as	those	you	find	and	make	
use	of	in	your	individual	research	projects.		We	will	use	web	annotation	tools	to	read	and	engage	
these	electronic	materials	effectively.	
	
Other	Required	Materials	(bring	to	class	daily)	

• Wifi-enable,	charged	laptop	
• Earbuds/	headphones	
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• Depending	on	the	Project	Badges	you	choose,	other	supplies	may	be	necessary.	
	

Instructor	Expectations	
As	a	student	in	charge	of	their	learning	experience	in	this	course,	I	expect	you:	

• to	arrive	on	time	for	class,	every	class	period	with	your	writing,	your	badging	materials,	and	
the	supplies	listed	above;	

• to	devote	a	minimum	of	six	(6)	hours	per	week	outside	of	class	to	course-related	activities;	
• to	meet	deadlines	and	ask	for	an	extension	in	writing	prior	to	class	or	due	date	if	you	have	

extenuating	circumstances;	
• to	display	an	open	attitude	about	writing,	about	research,	and	about	peer	and	instructor	

feedback	;	
• to	conference	with	me	and	your	peers	during	class;	
• to	visit	during	my	office	hours	as	needed.	No	appointment	is	necessary.	If	my	office	hours	do	

not	work		for	you,	we	can	find	other	times,	locations,	or	virtual	meeting	places	that	do.	
	
Computers	in	the	Classroom	
As	stated,	you	are	required	to	have	your	own	laptop	for	use	during	class		time.		We	will	work	in	both	
virtual	and	physical	spaces	during	class	time;	however,	certain	computer-related	behaviors	will	not	be	
tolerated.		You	may	check	your	email	or	free-surf	the	web	as	you	please	before	and		after	class,	but	
after	I	announce	the	beginning	of	class,	any	student	still	using	email,	social	media,	chat	programs,	
apps,	or	web	browsers	for	non-class-related	activities	will	be	warned	about	their	behavior.		If	this	
continues,	I	will	consider	you	absent	from	class	for	the	day.	Likewise,	you	retain	sole	responsibility	for	
backing	up	your	work	and	posting	work	prior	to	due	dates.	Lost	or	stolen	passwords	or	computer	
crashes,	etc.	do	NOT	excuse	you	from	submitting	your	work	electronically	and	having	electronic	
copies	of	all	your	work	at	the	end	of	the	semester.		
		
Remember	to	work	in	the	cloud	using	Google	Docs,	Evernote,	or	other	cloud	composing	program.	
	
Instructor	Role	
As	your	instructor,	my	role	is	to	create	and	maintain	a	high-quality	learning	environment	that	
supports	your	growth	as	readers,	writers,	thinkers,	makers,	and	leaders.		I	will	do	this	by:	

• delivering	mini-lessons	and	requiring	guided	and	independent	practice;	
• fostering	a	rhetorical	approach	to	composition;	
• consulting	with	you	regularly	during	class	on	your	badging	projects;	
• making	visible	writing	resources	in	the	classroom,	on	campus,	and	on	the	World	Wide	Web;	
• introducing	tools	and	technologies	that	will	enhance	your	reading	writing	processes;	
• using	self-assessment	and	peer-assessment	practices	to	increase	your	independence	and	

confidence	as	a	writer;	
• providing	feedback	that	coaches,	encourages,	demands,	co-creates,	questions,	recognizes,	

and	affirms	your	contribution	to	our	writing	and	making	community.	
	
Academic	Integrity	
Academic	integrity	is	a	fundamental	value	of	higher	education	at	East		Carolina	University;	therefore,	I	
will	not	tolerate	acts	of	cheating,		plagiarism,	falsification	or	attempts	to	cheat,	plagiarize	or	falsify.	
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Plagiarism	
The	ECU	student	handbook	defines	plagiarism	as	“Copying	the	language,	structure,	ideas,	and/or	
thoughts	of	another	and	adopting	same	as	one’s	own	original	work.”		You	may	access	the	student	
handbook	definition	here.	
	
Be	aware	that	the	writing	you	do	for	this	course	must	be	your	work	and,	primarily,	your	words.	It	is	
OK	to	incorporate	the	words	or	ideas	of	others	in	support	of	your	ideas,	but	when	you	do	so,	you	
should	be	sure	to	cite	the	source	appropriately.	We	will	practice	careful	citation	during	the	course.	
Penalties	for	plagiarism	are	severe—if	I	become	aware	of	any	intentional	attempt	to	plagiarize	(e.g.	
knowingly	submitting	someone	else’s	work	as	your	own,	downloading	a	paper	from	the	internet,	
etc.),	you	will	be	given	an	“F”	for	the	course	and	a	report	will	be	filed	with	the	Office	of	Student	Rights	
and	Responsibilities,	the	office	which	maintains	reports	from	all	university	faculty	and	staff	regarding	
academic	integrity	violations.	If	you	are	caught	cheating	or	plagiarizing	a	second	time,	in	this	course	
or	in	any	other	course	while	you	are	at	ECU,	you	can	be	suspended	or	even	expelled	from	the	
university.	Be	sure	to	see	me	if	you	have	any	questions	about	plagiarism	before	you	turn	in	an	
assignment.	
	
Accommodations	for	Students	with	Special	Needs	
East	Carolina	University	seeks	to	comply	fully	with	the	Americans	with		Disabilities	Act	(ADA).	
Students	requesting	accommodations	based	on	a		covered	disability	must	go	to	the	Department	for	
Disability	Services,		located	in	Slay	138,	to	verify	the	disability	before	any		accommodations	can	occur.	
The	telephone	number	is	252-737-1016	and	their	email	is	dssdept@ecu.edu.	
	
Weather/Campus	Emergencies	
In	case	of	adverse	weather,	or	other	campus	emergency,	critical	information	will	be	posted	on	the	
campus	web	site	and	announced	on	the	campus	hotline:	(252)	328-0062.	
	
Continuity	of	Instruction	
During	a	pandemic	or	catastrophic	event,	and	after	all	face-to-face	instruction	has	been	suspended,	
communication	for	our	class	will	take	place	through	ECU	email	and	course	websites.	In	the	event	of	
such	an	emergency,	check	your	ECU	email	account	for	instructions.	
	
Final	Exams	
You	are	required	to	attend	the	final	exam	during	which	time	you	will	prepare	and	submit	the	required	
university	and	Writing	Foundations	program	assessment	portfolios.	
	
Section	012	(09:30am):	08:00-10:30	Wednesday,	December	9	
Section	013	(11:00am):	11:00-01:30	Thursday,	December	10	
Section	070	(02:00pm):	02:00-04:30	Tuesday,	December	15	
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BUSINESS AND PROFESSIONAL WRITING SYLLABUS 

ENGLISH 3880, Section 013, Fall 2016 
Meets T/TR 2:00-3:30pm 
Bate Building Room 2010 
Instructor: Stephanie West-Puckett 
Office Hours: T/TR 8:15-9:15 & W 9:00am-12:00pm 
Email: westpucketts@ecu.edu 
Phone: 252.737.1089 
 
Introduction and Goals 
This course focuses on the writing and communication that take place in business and industry settings. The course is 
designed to help you develop professional communication skills and to practice those skills in a variety of contexts. We will 
think about many rhetorical aspects of communication and will focus especially on thinking about efficient methods for 
reaching particular audiences. We will also discuss technologies, ethics, cultural contexts, information design, visual 
rhetoric, and usability studies. You will be expected to do a substantial amount of reading, produce a number of different 
kinds of work, and be an active participant in our learning community. This means working in a variety of individual and 
group activities, just as workers in business and industry do. 
 
Texts and Required Materials 

• Textbook: Writing in Professional Contexts (3rd Edition) 
• Laptop in class is preferable, and home internet access 
• Word-processing capability 
• Cloud Composing or Digital Storage Capabilities 

 
Objectives 
At the conclusion of this course, students should be able to: 

• Write for multiple audiences and purposes 
• Demonstrate awareness of intercultural communication 
• Communicate effectively, ethically, responsibly, and professionally in a business environment 
• Demonstrate skills, strategies, and conceptual knowledge and practice (including revision) to address a variety of 

communication tasks 
• Prepare documents typical of those required in a business environment 
• Analyze messages in professional documents 
• Demonstrate awareness that writing is socially situated 
• Collaborate in writing experiences 
• Organize material effectively and in an appropriate style 
• Incorporate and balance document design and textual and visual elements 
• Make effective use of various writing technologies 
• Conduct research in order to produce genre-appropriate documentation 

  
Professional Communication Teaching Philosophy 
I will treat you all as professionals who will (or already have) enter the workplace very soon. This means that I not only 
take attendance, I also expect you to notify me before you are absent just as you would at a job. I also expect you to behave 
the way you would in a workplace by showing up prepared and on time. Also, as your business writing instructor, I will 
very often point out real instances where you can improve your writing and communication skills. Do not be offended or 
upset by these moments, they are not meant to make you feel bad but rather to help you become a better communicator. 
Also, I expect you to understand and protect your own ethos– a concept we’ll talk about throughout the course. Try to be 
the type of student (or employee) that you would want to teach or manage yourselves. I see you all as adults who do not 
need me to babysit you or watch your every move. I will simply assume you will be professionals at all times. 
 
Class Communication 
I will communicate class updates, announcements, assignment guidelines, etc. through email and the course website. You 
should check your email at least once per day on weekdays while you are enrolled in this course. I recommend email as 
your first line of contact with me as I tend to respond quickly and it also provides me with a record of our conversation; 
however, I am available for (digital or face-to-face) appointments/office hours on an as-needed basis. 
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Participation 
This class uses discussion as a basis for collaborative learning, and engaged participation makes for a more enriching and 
productive learning environment for the entire class. While participation is most often thought of as speaking in class, 
participation for me is more than that. Participation is active engagement. This may or may not mean speaking often in 
front of the whole class as I understand some are more outgoing and extroverted than others. Engagement also means 
speaking in small groups, being a good listener, not spending all of your class time on your computer or phone looking as if 
you are completely bored. In short, you should be intellectually present in all ways. It’s not hard for us, or your fellow 
classmates, to see when you are not engaged or don’t care about being in the class. You cannot check in occasionally or 
show interest simply from time-to-time and be successful. You’ll need to make this course a part of your everyday habits. If 
you face a challenging situation in regard to your ability to participate, please contact me right away so that we can work 
out a plan together. 
 
Academic Integrity and Professionalism 
The Academic Integrity Policy governs student conduct directly related to academic activities involving ECU students. All 
alleged violations of the policy must be resolved in accordance with the procedures outlined in the Academic Integrity 
Policy as found in Part IV Academic Integrity of the ECU Faculty Manual. The Academic Integrity Policy is available to 
students at: http://www.ecu.edu/cs-studentlife/policyhub/academic_integrity.cfm. (FS Resolution #10-63, April 2010) 
In the context of this course, engaging in the following practices are signs that you exhibit academic integrity and 
professionalism: 

• Being a responsible member of the class community demonstrates your commitment to learning. This means 
avoiding disruptions as well as being respectful of other students, the instructors, and any guests. 

• Doing and submitting your own original work is expected in this course. Further, the use of all sources should be 
properly documented in all work for this course. If you have any questions about how or when to cite sources, 
please contact me. Ignorance is not an excuse for plagiarism or improperly cited work. When in doubt, over-citing 
is always preferable to under-citing. 

• Preparing your work on time is a sign of your professionalism and integrity as an academic. You should turn work 
in on time whenever possible, just as you would in the workplace. 

 
Because this level of professionalism is expected, work that is turned in within 24 hours of the initial due date will be 
docked 10%. Work that is more than 24 hours late will receive a 10 additional percent off per day (in other words, after ten 
days of being late, an assignment can only receive a zero). I do, however, understand that life does not begin or end with 
class, and I am occasionally willing to grant extensions or otherwise work with you if, and only if, you make an effort to 
communicate with me and have a set of circumstances that is credible. Also, this is not a privilege to be abused, extensions 
are to be used only if absolutely necessary. Extensions must be requested by email in advance of the due date. Please do 
realize that I have the right to refuse such a request and schedule your request for an extension accordingly. 
 
I strongly recommend that you back up your work for this class in multiple places. It’s best to store your work on a hard 
drive, a flash drive, and via a cloud account. This way, you have access to your work no matter what happens. Backing up 
files is a necessary professional practice in the age of digital information and I do not give extensions because of computer 
malfunctions. 
 
ADA Accommodations 
The Americans with Disabilities Act is a federal anti-discrimination statute that provides comprehensive civil rights 
protection for persons with disabilities. One element of this legislation requires that all qualified students with documented 
disabilities be guaranteed a learning environment that provides for reasonable accommodation of their disabilities. East 
Carolina University seeks to fully comply with the Americans with Disabilities Act, and I am happy to provide 
accommodation for any student with a documented disability. However, I cannot provide accommodations without 
approval from the Department for Disability Support Services, and I may not be able to provide retroactive 
accommodations depending on the situation. As such, any student needing to arrange a reasonable accommodation for a 
documented disability should contact the Department for Disability Support Services, Brewster A-114, 252-328-6799. For 
more information, visit their website. 
 
Grading 
Grades in this course are rendered according to the Alternate 7-point scale (PLEASE remember this!) published by the 
Admission and Retention Policies Committee. That scale (shown below), as well as more information about grading, is 
available here. 
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Grade Quality Points Points 

A 4.0 970-1000 

A- 3.7 930-960 

B+ 3.3 910-929 

B 3 870-909 

B- 2.7 850-869 

C+ 2.3 820-849 

C 2 780-819 

C- 1.7 760-779 

D+ 1.3 740-759 

D 1 720-739 

D- .7 700-719 

F 0 Below 700 

 
Please be aware that high grades in this course are reserved for exceptional work; the default grade for completing work 
satisfactorily is a “C.” Understand that you begin with zero points and must work to earn points from there; you do not 
“miss” points as you go along. Also know that I do not “bump up” final grades for students who are close to a higher final 
grade. I give ample opportunity for you to earn the grade you desire, and it is your responsibility to do so. I make every 
effort to return grades quickly. In addition, I always want you to understand why you earned a particular grade. If you ever 
have a question about your grade, please don’t hesitate to ask. 
 
Evaluation will use this four-part matrix. 
Excellent/strong (3.7-4.0) – Evidences excellent/strong business/professional writing skills and a deep understanding of 
rhetorical principles as applied to business communication contexts; only very few minor editorial adjustments needed in 
documents; shows leadership, keen engagement, in-depth understanding (and, at times, insight); excellent team work; 
evidences thorough content knowledge, research, and preparedness. Materials are ready with very little-to-no changes to be 
given to or viewed by clients. 
Good (3.0-3.6) – Evidences adequate/acceptable business/professional writing skills and a basic understanding of rhetorical 
principles as applied to business communication contexts; several minor editorial adjustments needed in documents; shows 
generally effective engagement, willingness to participate, and team work. Materials are ready to be shown or given to 
clients with just a few changes or edits/updates. 
Acceptable (2.0-2.9) – Evidences less than adequate business/professional writing skills and/or difficulties understanding 
and applying rhetorical principles; major editorial problems in documents; inadequate or inconsistent engagement, 
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participation, and teamwork. Materials are mostly correct and present but may need more than one round (but no more than 
two rounds) of edits and changes before being sent to clients. 
Poor (< 1.9) – Evidences significant problems in terms of writing ability and/or major misunderstanding of rhetorical 
principles as applied to business communication contexts; shows lack of willingness to engage or participate, often absent 
and/or tardy, not full participating or ineffective as a team member. Materials don’t meet client expectations and may need 
over two rounds of changes or edits before even being ready to be shown to clients. 
Specific criteria for each project will be explained when the project is introduced. In all collaborative work, you will be 
asked to evaluate your peers (and they you). I will use these evaluations in my determination of individual grades for 
collaborative projects. In general, all members of a group receive the same grade. There are instances, however, were one 
or more members of a group receive different grades. I reserve the right to lower grades for poor performance. 
Assignments 
The following components of the class will contribute to student grades: 
 
Discussion and Participation/Engagement – 200 points 
Discussion will be assessed based on student involvement both inside and outside of class throughout the course. I’ll assess 
this in two parts, 100 points available before Fall Break and 100 points after Fall Break. We will have a one-on-one 
meeting around the midpoint of the semester and I will let you know how you’re doing with participation at that time (with 
that first 100 points) and this will be your chance to continue on as you have been (if you are doing well) or to revise and 
improve your performance (if your participation has been lacking). This means you should participate regularly and on 
time, offer insightful observations and questions that are relevant to course content, demonstrate that you’ve read and 
understood required materials, contribute links to news stories and other sources related to business communication, and do 
all this while being respectful and supportive of your peers. 
 
Quizzes and In Class Activities – 200 points 
During the semester, each week will have either an in-class activity or a quiz. It will vary from week-to-week whether it is 
an activity or a quiz. Activities will be explained that day in class and you will earn full credit for participating actively and 
being present. Quizzes will be over content from the textbook and they are, of course, “open book.” However, they also are 
timed—so you should be familiar with the content of the readings before taking each quiz, as you will likely not have time 
to look up the answers to every question. 
 
Cases – 400 points 
You will read four cases throughout this course and you will produce content based on the details of those cases and the 
activities that accompany them. Each case is worth 100 points. More detail is available in the course calendar document and 
in the textbook. 
 
Final Website Portfolio – 200 points 
For this final project, create your own professional website. This site should include a brief statement of purpose, your 
resume, samples of your writing/work, links to at least two social media accounts that you use professionally, and any other 
content you deem relevant to your professional life. In terms of depth, your website should contain approximately 500 
original words, not counting the words within your writing samples. (Note that this is an approximation to give you an idea 
of the depth of work I’m expecting, not an actual required word count. You may do some communication on this site 
through video or graphics, for example, which would mean fewer words would be necessary to convey your message.) 
Your goal for this project is to develop an online presence that can enhance your professional reputation. My hope is that 
this project can be useful in your life outside the class; as such, I’m willing to entertain alternative/creative versions of this 
project if you let me know what your plans are in advance. More details will be available later in the semester to help you 
learn how to build a website, and know also that I am happy to help with the technical parts of this assignment. (It’s 
probably easier than you think!) 
This project constitutes your final for this course and as such is due on our Final Exam Day. Please turn your URL in no 
later than 4:30 p.m. on December 13. If you would like feedback on your website or have specific questions about 
improving it in the future, please email me. (The tight turnaround for grades makes comprehensive feedback on the final 
impossible, but I’m happy to continue working with you after class.) 
 
Assignment Copies 
Though you should be keeping most of your assignments for your own Portfolio anyway, please make sure that you have 
copies of all your work readily available in case submitted materials disappears because of a lightning strike, electronic 
meltdown, hackers, and so on. 
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Course Completion 
All work must be submitted to receive a passing grade in the course. 
 
Participation and Attendance 
As in the workplace, participation is ABSOLUTELY ESSENTIAL. Come to class prepared to discuss the readings due 
that day. Plan on expressing your ideas, frustrations, questions, confusions, etc., even if you’re not able to articulate them 
without some hesitation—sometimes ambivalent or ambiguous remarks spark the liveliest discussions. 
Just as at a job, being late for class or leaving early is considered unprofessional and will count as an absence. If you are 
absent, you miss valuable class time with your peers and will have difficulty keeping up with the pace of class. If you miss 
class, you are still responsible for obtaining notes and completing work you missed. Also, as with a job, if you’re going to 
be absent that day, please email me before class begins to tell me you will not be present (no exceptions – you would not 
just be absent from work without informing your boss). 
At the end of the semester, if you have perfect attendance in class, you will receive 45 points extra credit added to your total 
number of points for the semester. If you miss only one class, you will receive 30 points; if you miss only two classes, you 
will receive 15 points. If you miss only three classes, you will neither receive nor lose points. Beginning with your fourth 
absence, you will lose 15 points per absence. Be careful to not use all your absences early in the semester, you may 
need them later in the semester. University-excused (and documented) absences and absences that are accompanied by a 
signed doctor’s note (including the correct date of the day class was missed) will be pardoned as an “excused absence.” If 
circumstances arise that you’re worried may impact your attendance you need to contact/see me immediately so I can 
discuss the best course of actions. 
 
Attendance will be taken every time we meet for class. Showing up more than 10 minutes late to class will mean you are 
counted absent for that day. If you spend the whole class texting or doing other work for other classes, you are also subject 
to being counted absent. I may or may not stop class to ask you to pay attention (stopping class to do this is often a 
disruption to others who are already listening) but if you do spend the whole class texting or not paying attention, I will 
email you after class informing you that you have been counted absent. So the best bet is simply to be engaged and not 
chance it. When I am speaking or your classmates are presenting you owe me your attention and we owe you the same. 
This is basic courtesy stuff that you’ll run into the rest of your lives in your jobs and other public situations. 
 
Classroom Behavior 
It is important that we have a classroom atmosphere that optimizes teaching and learning and we all share the responsibility 
for creating a civil and non-disruptive forum. At all times, I expect that we will treat each other with respect and civility. 
Since this classroom will be conducted as a community of writers and professionals, I expect you to treat each member of 
our community with the dignity and respect she/he deserves. No discriminatory behavior directed toward a person’s race, 
sexual orientation, gender, creed, national origin, age, or disability will be allowed in our class space. Behavior that disrupts 
the learning process may lead to disciplinary action and/or removal from class as specified in university policies, including 
the Student Code of Conduct. Here are some guidelines for classroom behavior: 

• Be on time to class. Class starts promptly at the scheduled time and you should be in your seat and ready to begin 
class at this time. Class also ends at the scheduled time; packing up your things early is disruptive to others around 
you and to me. There will probably be some times when I let you go early but that’s my call, not yours. Wait to 
hear that from me first. 

• If you need to use the restroom, please don’t feel you need to ask. We are all adults now, just get up and go and 
return to class as quickly as possible with as little disruption as possible. 

• Be civil and respectful to everyone during class discussion. Contributions should be relevant to the topic we are 
discussing. Classroom discussion is meant to allow a variety of viewpoints that can only happen if we respect each 
other and our differences. 

• Adhere to these same rules/expectations in any online discussion or class discussion list. 
• Turn off/put on silent/vibrate/do not disturb electronic devices such as cell phones or iPads/Kindles during class 

and please try not to look at your phone other than to occasionally check the time or for an occasional emergency 
call or text. Exercise common sense with your phone or electronic devices. We all love them, we all use them, but 
no one likes to be ignored by someone using their phone or device and there’s no quicker way to send a message 
to all of us, especially your instructors, that you aren’t listening or don’t care about class. 

 
Teacher/Student Communication 
Take advantage of office hours anytime you need help, advice, or support. You can also email me anytime, as I answer 
emails promptly. Be aware, however, that late-night emails sent the night before you need a question answered are not 
guaranteed a response and that emails or questions asked evenings or weekends may also get a slower response; you are 
responsible for getting to me early enough to get the answers you need. 



	 13	

 
Office Hours 
I strongly encourage you to visit me during my office hours or to set up an appointment at another time if you can’t make it 
during those hours. DO NOT wait until the last week of the semester to ask for help – or if there’s anything you can do to 
raise your grade – because you are falling behind in class. E-mail is also an excellent way of communicating with 
me. Students who come to office hours regularly or even a few times a semester historically do much better grade-
wise when the class ends. 
 
Writing Intensive (WI): 
English 3880 is a writing intensive course in the Writing Across the Curriculum Program at East Carolina University. This 
course will focus on the development of writing skills. Upon completion of the course students will: 

1. Use writing to investigate complex, relevant topics and address significant questions through engagement with and 
effective use of credible sources. 

2. Produce writing that reflects an awareness of context, purpose, and audience, particularly within the written genres 
(Including genres that integrate writing with visuals, audio or other multimodal components) of their major 
disciplines and/or career fields. 

3. Demonstrate that they understand writing as a process that can be made more effective though drafting revision. 
4. Proofread and edit their own writing, avoiding grammatical and mechanical errors. 
5. Assess and explain the major choices that they make in their writing. 

This course contributes to the twelve-hour WI requirement for students at ECU. Additional information is available at the 
following site:http://www.ecu.edu/writing/wac/. 
 
Writing Center 
Remember the University Writing Center is located in the Joyner Library on campus and offers both online and face-to-face 
tutoring (http://www.ecu.edu/writing/writingcenter). I encourage you to take advantage of this great resource while you’re 
at ECU. 
 
Emergency Weather 
In a fall semester, snow and ice can occasionally happen even in Eastern North Carolina (though more likely in spring 
semester). In the event of a weather emergency, information about the status of classes at ECU is available through theECU 
emergency alert website and the ECU emergency information hotline (252-328-0062). 
 
Class Cancellation 
If class is going to be cancelled for the day for any reason I will try to let you know as early as possible. I will do so by 
emailing you all at your official ECU email address. If class were to be cancelled for that day (due to instructor illness or 
any other such thing) I would email you all no later than 9AM of that day (likely much earlier) so please DO check your 
email at least once a day (again, this is a good habit to be in for your future careers). 
 
*This syllabus is subject to change throughout the semester based on the needs of the class. If it changes, I will notify 
you immediately. 
** This syllabus serves as a contract between you, the student, and me, the instructor, and should serve as your 
guideline for the semester.  By staying in this class, you are agreeing to follow all the guidelines given above (as well 
as any appropriate revisions to this document) and to be responsible for your own actions. 
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NEW MATERIALISMS GRADUATE SYLLABUS 
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RHETORICAL HISTORY & THEORY ASSIGNMENT: COMMONPLACE COLLECTIONS 

Assignment Description 
The commonplace book was used by medieval rhetors to record effective passages from texts that they could remix into 
their own compositions. This practice exemplifies notions of intertextuality-- the theory that all texts are traces of other 
texts—that we’ve been studying.  Micciche reclaims the commonplace books in her own classes by having students get 
close to language in their favorite texts, texts ranging from the literary to the scholarly to the everyday.  Since our class is a 
digitally mediated space, we're going to experiment with digital commonplace collections, building online sharable spaces 
where we curate and analyze bits of memorable text to build our own usable storehouses of material rhetoric. By the end of 
the semester, you should have a minimum of twenty-five (25) completed entries in your digital commonplace collection. 
 
Prior Reading 
 “Intertextuality and the Discourse Community” by James Porter 

• “Taking Note What Commonplace Books Can Teach Us About Our Past” by Taylor Pipes 
• “Making the Case for Rhetorical Grammar” by Laura Micciche 
• “How and Why to Keep A Commonplace Book” by Ryan Holiday 

 
Lesson Materials  
Students should have the following to use during class: 

• Charged Laptop With Wireless Internet Access 
• An account on an online, sharable digital writing platform such as Pinterest, Evernote, Tumblr, etc. 
• A piece of memorable text from any genre (a book, a website, speech, podcast, comic book, song, movie, etc.) and 

any time period 
 
Lesson Methods 
Student will practice creating thoughtful entries in their digital commonplace books.  
 
Writing Into the Day: Why did you bring this particular passage to class? What do you know about the context of this 
passage? Which modes of persuasion, branches of rhetoric, or cultural rhetorics practices are illustrated by this passage? 
What connections do you see to the rhetorical histories and practices we’ve been studying?  
 
Small Group Sharing: Share your passage and writing about that passage with a neighbor. Discuss your responses. 
Partners: What else would you like to know about this passage? What other connections might you make? 
 
Logging Your First Commonplace Collection Entry: In your electronic platform of choice, make your first entry. Each  
entry should include the following sections and headers: 
  
 Quotation: Quote the original passage and cite using MLA format. 

Description of Context: Include a statement about the rhetor, audience, audience reception, purpose, publication 
date and venue, etc. 
Type of Rhetoric: Write a statement about the modes of persuasion and branches of rhetoric used in the passage. 
Justification: Include a statement about why this passage speaks to you and how you might remix or reuse this 
passage. 
Connections: What connections do you see to other rhetorical histories and practices? Name other rhetors/rhetoric 
scholars, making explicit comparisons and pointing out convergences and divergences in style. 

 
Full Group Debriefing Discussion Questions 

• What kinds of texts did you all bring in?  
• What connections did you make to course content (rhetorical histories and practices) so far?  
• What did you find most difficult or challenging about writing your entry? 
• What additional research might you need to do to complete your entry? 
• What are the affordances and constraints of the electronic platform you chose? 
• What questions or concerns do you have moving forward with this assignment? 
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FOUNDATIONS WRITING: HABIT OF MIND BADGING PATHWAY 

 

 
Claim Code: 980-B882-74A 
 
This is a required badge that each of you must earn before you can set out on your individual 
writing and learning pathway in this course. This badge represents your understanding of 
the Framework for Success in Post-Secondary Writing and your expertise in one particular 
Habit of Mind detailed that in document. 

As you move through this pathway, you will learn about the behaviors and dispositions that are 
essential for writing success at the university and beyond while practicing common academic 
writing moves such as summarizing, paraphrasing, and documenting sources. In addition, you 
will compose both the exploratory essay and your Habit of Mind Badge rhetorically, thinking 
about your audience, purpose, and context and well as the choices you make about 
arrangement, strategies, genre, and medium. 

We will work on this badge together as a class with scaffolded activities and 
assignments. Before starting any work on the badge, you should set up a Google Folder, name 
it HOM Project Badge, and change the permissions to “anyone with link” and “can view.” 
Inside that folder, you should have two subfolders, one titled “Individual Work” and other 
titled “Collaborative Work.” 

In the Individual Work folder, you will include the following Level 1 Activities, making sure 
each document is set to “anyone with link” and “can comment”: 

• Metro Map (high quality photo) 
• Analysis of Important Metro Map Stop 
• Electronic Annotation of Framework for Success in Post-Secondary Writing (FSPW) 
• Summary FSPW 
• HOM Paraphrase and original passage 
• Electronic Annotations Student Examples of HOM 
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In the Group Work folder, you should include the following Level 2 and Level 3 Activities, 
making sure each document is set to “anyone with link” and “can comment,” and all group 
members are included as editors on all documents*: 

• Group Superparaphrase 
• A Summary of and three-five (3-5) Selected Paraphrases from Your Interview with a 

Consultant in the University Writing Center 
• A Summary and Analysis of a Previous Students’ Work, specifically stating how the 

student practiced multiple aspects of your HOM. Remember to connect your 
paraphrase. 

• A Draft of Your Guide 
• Thorough Comments in the Margins from Your Peer Review Group 
• A Revised Draft of Your Guide (this will be the same Google Doc as your draft as I can 

view revision history) 
• A collaborative, Video-recorded Metacognitive Reflection on the Guide and Your 

Writing Processes 
 
*Very Important! Each group member should have the exact same documents in their Group 
Work folder. Make sure you are all sharing and working on the same document which will be 
shared among you and included in each of your Group Work HOM folders. 
 
Each student is responsible for submitting their HOM Project Badge main folder (with 
appropriate subfolders and assignments) as your evidence for earning the HOM Project badge 
through Credly before midnight (11:59pm) on September 29.  Late submissions will not be 
accepted. 
 
Level One Activities 

• Metro Map and Analysis of Important Writing Stops 
• Review the purposes and practices of annotating non-fictions texts.  Choose 

an electronic annotation tool and annotate the Framework for Success in Post-
Secondary Writing (FSPW). 

• In a Google Doc, cite (APA or MLA) the Framework for Success, summarize the entire 
document, and then respond to the following questions, using fully developed 
paragraphs for each response. 
• What surprised or intrigued you in this document? 
• What did you find confusing or complicated in this document? 
• How does this document help you rethink college-level writing and your experience 

of a college-level writing class? 
• List the top three Habits Of Mind (HOM) statements that you feel would be most 

beneficial for you learn more about. 
 
Level Two Activities 

• You and your group should discuss the HOM that you are assigned. Discuss what it 
means, why it’s important, etc.  Take notes on the discussion and work to directly quote 
and effectively paraphrase the Habit of Mind for an audience of peers, making sure to 
avoid plagiarism. Remember that your paraphrase should: 
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• Retain the original meaning and thoroughness of the passage; 
• Change both the sentence structure and the individual words of the passage; 
• Contain an in-text citation. 

• Schedule a consultation with a the University Writing Center.  Conduct and record 
(digital or analogue) an informal interview a writing consultant about your group’s habit 
of mind. Consultant Interview Questions: 
• What does this statement mean to you in terms of college-level writing? 
• Why do you think it’s important to develop this habit of mind for writing? 
• What might help a student to develop this habit of mind in their writing? 
• What might get in the way of a student developing this habit of mind in college-level 

writing? 
• How have you developed this disposition or habit in your own writing?  Can you tell 

a story or two to illustrate that? 
• What advice would you give to an incoming first-year student about incorporating 

this habit of mind in their writing? 
• Find student examples from previous semesters of English 1100. Each group member 

will find one example (over multiple documents) that clearly illustrate your Habit of 
Mind.  Summarize the example and analyze the example to clearly state clearly how the 
habit of mind is being developed. 

 
Level Three Activities 

• Use a new email to set up a group user profile in Cred.ly.  Share the username and 
password with your entire group. Design a badge that visually represents your Habit of 
Mind. Include clear criteria for earning the badge.  Include the badge graphic and claim 
code in your draft. 

• Draft the Habits of Mind Guide in Google Docs. 
• Conduct a peer review with another group using Google Doc Comments. 
• Strongly consider scheduling a peer consultation at the University Writing Center. 
• Meet with your instructor during class or during office hours to get feedback on your 

draft. 
• Using feedback provided from peers, instructor, and the UWC, revise your Exploratory 

essay in same Google Doc. 
• A collaborative, video-recorded metacognitive reflection on your group’s guide. 
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BUSINESS AND PROFESSIONAL WRITING: CORPORATE NAME CHANGE 

	
TO:	ENGL3880	Students	(Section	13)	
FROM:	Stephanie	West-Puckett	
SUBJECT:	Case	1	
DATE:	September	7,	2016	
DUE:	Due	Saturday,	September	17th	by	11:59PM.	Email	PDF	attachments	to	professor.	
You	will	complete	bullets	1,	3,	and	4	on	page	30,	3rd	edition.		
	
For	the	Research	Report	(Bullet	1):		

1. Follow the example in the book (PeeDee Disk Golf) OR choose another company or create a 
hypothetical company that you are working for. If you choose the book’s disk golf example, 
you will need to assume that a name change will occur. If you choose or make up your own 
company, you will need to deal with the idea of a potential name change. Find a company that 
has changed its name (for whatever reason, threat of lawsuits, expanding nationally, etc.).  

2. Write a recommendation report (1 to 4 pages single spaced, but at least one full page). These 
are the sections that must be included:  

a. executive summary (1-2 paragraphs, state the issue and the point of the report – are 
you recommending a name change for the company you work for based on the research 
you did on the company you do not work for). If you choose the disk golf example, 
again, choose a similar company to research to then draw a conclusion of how PeeDee 
might best go about changing the name (time frame, type of name, where it needs to be 
changed, etc.).  

b. short background sections on each of the two companies’ situations and transitions 
(find what you can about the actual existing company or companies you chose, if you 
made up your company, construct some history on your own that seems appropriate for 
the type of business you are).  

c. initial advertising (comparing old and new, what new approach was taken and how 
were customers made to feel or accept the changes?). Include visuals if it would help 
(pictures or logos taken from online, etc.).  

d. financials (if available, if not, talk about your process for searching and what you didn’t 
find and let us know you tried.) 

e. conclusion – reiterate the major conclusion you asserted in the executive summary.  

REMEMBER:	We	want	to	collect	as	much	information	as	possible	on	this	name	change.	So	be	sure	to	
look	for	mass	media	(articles,	business	journals).	Try	to	find	statistics	(if	possible),	if	not	state	that	
you’ve	not	found	any	and	assure	your	audience	that	you’ve	searched	thoroughly.	Try	to	find	any	
information	on	brand	loyalty	or	any	economic	data.	Find:	evidence	of	both	old	and	new	visual	
presence:	logo,	advertising,	etc.	Include	these	examples	of	both	old	and	new	logos	and	advertising	
strategies.	Remember	your	ethos,	you	have	corporate	colleagues	who	want	to	feel	assured	that	you	
have	done	your	job	and	will	want	to	know	your	research	approach.	It’s	always	better	to	say/write	
more	about	these	things	than	less.		
For	the	Email	and	Letter	(Bullets	3	and	4):		
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Do	bullets	3	and	4	(of	Case	#1),	on	page	38.	In	order	to	do	this,	you	should	stick	to	your	
company/companies	you	chose	above.	Therefore,	for	the	whole	assignment	(all	three	bullets)	you	
will	have	three	deliverables	(three	separate	PDF	documents).			

1) Email	to	employees	(internal)	–	Be	sure	to	discuss	what’s	happening	(our	name	is	changing	
because,	or	“we	thought	about	a	name	change	but	have	decided	against	it	because…”),	why	
(how	much	can	we	or	should	we	tell	them,	and	what	might	that	depend	on?).	Think	about	
your	tone.	You’ll	want	it	to	be	professional,	but	not	too	casual	in	phrasing.	You’ll	want	to	be	
concise,	positive/upbeat	but	not	fake.	Consider	your	organizational	culture,	how	much	is	
telling	them	too	much,	but	not	enough?	Be	sure	to	assure	them	of	company	stability.	This	will	
be	one	page	(or	less,	but	more	than	½	page),	single-spaced.	TO:	Employees	(Corporate	
Employees),	<INSERT	EMAIL	LIST	HERE>,	FROM:	Create	position	and	title,	DATE:	
contemporary,	SUBJECT:	your	choice	here.		

2) Letter	to	customers	(public	document)	–	One	page,	single-spaced.	Focus	on	the	“what’s	
happening	here”	(for	example:	“Our	name	is	changing	because…”),	use	a	positive	and	upbeat	
tone	(but	appropriate	to	the	situation,	this	can	vary),	you	may	need	to	acknowledge	potential	
discomfort	(for	example:	“we	understand…”).	Address	customers	properly:	(for	example:	“TO:	
Loyal	Customers,	Valued	Clients,	etc.”).	Put	a	formal	heading	at	the	top	(company	letterhead	
you’ve	created	for	example,	it	can	be	simple	and	text	only	(no	need	to	create	elaborate	logos	
or	anything	unless	you	really	want	to)	and	shouldn’t	take	up	too	much	room).		

Criteria	for	Grading:	
• Content	(50%):	Clarity	of	writing	(complete	sentences,	clear	objectives),	Effective	Organization	

(use	of	headings,	sections),	Thoroughness	(covering	all	required	areas).	Presence	of	three	
distinct	PDF	documents	(research	report,	email	to	employees,	and	letter	to	customers)	that	
both	stand-alone	and	work	together	to	demonstrate	an	audience-centered	ability	to	solve	the	
“name	change	problem.”	

• Form	(50%):	Clean	copy	(polished	draft,	minimal-to-no	grammar	or	spelling	errors),	
professional	language/formal	tone,	use	of	professional	font	size	and	type	(single	spaced,	10	to	
12	point	font	size,	Times	New	Roman/Helvetica/or	Arial),	appropriate	title	page,	business	
letterhead,	or	memo	format	in	top-left	corner	(but	not	all	three,	choose	one	or	the	other),	
consistent	margins	(between	1	inch	and	1.25	inches	all	the	way	around),	proper	file	name	
(YOURLASTNAME_Case1.pdf).		
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FEEDBACK TO STUDENT WRITING 
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FEEDBACK TO STUDENT VIDEO COMPOSING 
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STEPHANIE J. WEST-PUCKETT 
SUMMARY OF STUDENT EVALUATIONS   

Year after year, my student evaluations demonstrate that 1) I am a committed and caring professor; 2) my classes are 
challenging yet relevant, 3) my classroom environment is active, engaging, and inclusive; and 4) the experiences in my 
courses help students build their capacity as multimodal rhetoricians and leaders in the classroom and beyond.  
 
Students never fail to comment on my enthusiasm for teaching, noting my availability and accessibility. A student in a 
recent writing and rhetoric course wrote, “The instructor was willing to help out the students if we had questions. She 
clearly stated her class expectations from the beginning and was engaging in class. She was always respectful to all 
students.” As such, my office hours are busy with students visiting to brainstorm, to share drafts and receive in-process 
feedback, and to ask for recommendation letters for scholarships, graduate schools, and job applications. I stress that 
effective rhetoricians are not born but cultivated, and I work to create a nurturing environment where all students develop 
their capacity to make meaning and make change in the world. This approach is evidenced in comments like the following 
as students are keenly aware of my dedication to their success in my classroom and beyond. “Stephanie West-Puckett is a 
great, encouraging professor that really does want her students to succeed. She always wants to help us students to do better 
on any assignment and really requires skills to carry on with us for the rest of our career.” 
 
I continue to be surprised, however, by the majority of students who write that my classes are unlike any English classes 
they’ve taken. They report feeling both challenged and engaged, appreciating the more authentic and diverse rhetorical 
contexts that are embedded in my assignment pathways. As a whole, students are eager and excited to study and produce 
visual, aural, oral, digital and interactive texts, adding new technologies, modes, and genres to their rhetorical toolkits. One 
student wrote, “I	think	that	this	course	made	writing	easier	because	we	thought	about	audience	and	purpose,	and	it	was	
structured	to	make	writing	more	complex	than	just	writing	words	on	a	page.” In addition, my classroom is a production-
centered space where students develop strong peer-to-peer support networks for collaborating, composing, giving and 
receiving feedback, and publishing their work. For example, one student reports, “I like the size of the class; it allows for 
good peer-peer interactions and student-instructor interactions. The class is set up so that every student can get the required 
help needed for each assignment. Students can easily thrive in this class as long as they put in the effort for each 
assignment.” 
 
Students agree that success in my classes is absolutely attainable as long as they are willing to thoroughly engage course 
concepts, values, and practices and practice rhetorical and critical thinking throughout their composing processes. I 
appreciate comments like the following which demonstrate students’ desire for high standards and high-quality leaning 
environments. One student writes, “I know that most students would say that is class is challenging, but that is not bad 
thing. I think this class will help me throughout college. As students we should be challenged to actually think, and I like 
that this class was not like any of my other classes that I've ever taken.” From my fourteen years of teaching experience at 
the university level, I know that students rise to challenge when held to high standards and given the support and 
scaffolding they need to reach those standards. 
 
While I could continue sharing the overwhelmingly positive comments from my student evaluations, I do want to point out 
where my evaluations suggest room to grow. I do sometimes struggle finding the right balance between freedom and 
responsibility for undergraduate students. One semester I largely did away with project deadlines, giving suggestions for 
due dates but asking students to set their own project timelines and submission dates. Several students very honestly 
reported that semester that they were not mature enough to completely manage their learning pathways stating that “not	
having	deadlines	caused	me	to	not	be	put	this	course	as	a	number	one	priority.”	As	such,	I’ve	reinstituted	deadlines	but	
put	clear	procedures	into	effect	for	students	to	formally	request	extensions	when	necessary.	In	addition,	some students, 
particularly those who have been privileged historically by the bell-curve distributions of traditional assessment practice, 
express frustration when asked to engage new assessment paradigms like digital badging and grading contracts. They 
sometimes see these initiatives as leveling an assessment playing field from which they’ve traditionally benefitted. A 
student writes, “I think that the badging system allows anyone to work for the grade they want and is doesn’t reward skill 
and students who produce higher quality work.” These comments have made me more explicit about my work in the 
classroom and beyond to enact social justice, making visible and apparent my commitments to equity and diversity that 
thread through my course projects and assessment paradigms.  	
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PEER TEACHING EVALUATION   

FACULTY	SENATE	RESOLUTION	05-03		
Approved	by	the	Faculty	Senate:		January	25,	2005		
Approved	by	the	Chancellor:	February	7,	2005		

Peer	Review	Instrument		
		

Class:	ENGL	1100:	Sec	54		
Professor:	Stephanie	West-Puckett		
Time:	Thursday,	Nov.	12th,	11-12:15		 		 #	of	Students___25________		

		
		

EAST	CAROLINA	PEER	OBSERVATION	OF	TEACHING	INSTRUMENT			
FOR	NON	TENURED	AND	FIXED	TERM	FACULTY		

(Peer	Version)		
		
		

Using	the	items	below,	record	your	observations.		Your	mark(s)	on	or	somewhere	between	the	
distinctions	“does	well”	and	“needs	improvement”	should	indicate	what	overall	assessment	for	the	
category	is	assigned.		

		
		

Category	1:	Organization		

Begins	the	instructional	session	in	a	timely	
fashion		
Provides	needed	information	in	a	timely	
manner		
Clearly	states	goals	or	objectives	for	the	
instructional	session		
Reviews	prior	instructional	material	to	
prepare	the	students	for	the	content	to	be	
covered.		
Summarizes	and/or	distills	main	points	at	the	 close	
of	the	instructional	session	Presents	topics	in	 logical	
sequence	and	flow		
Comments:		
	
See	Attached	Letter	 		 		 		 		 		
	

Needs			
Improvement		

								Does		
								Well		

NA/UO		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		
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Category	2:	Content		

Selects	examples	relevant	to	student	
experiences/	course	content		
Presents	up	to	date	developments	in	the	field		
Provides	content	for	an	instructional	session	 in	an	
organized	fashion		
Demonstrates	command	of	subject	matter		

Comments:	 	 	
	 	

	 		 		 		
See	Attached	Letter	

 	
 	
 	
 	

Category	3:	Presentation		

Communicates	clearly	using	chosen	delivery	
medium		
Communicates	a	sense	of	enthusiasm	toward	 the	
content		
Presentation	style	facilitates	student	learning			
Selects	teaching	methods	and	instructional	
strategies	appropriate	for	the		
content,	objectives,	and	chosen	delivery	
medium		
Relates	current	course	content	to	previous	 and	
subsequent	content		

Carefully	explains	assignments		

Comments:	 	 	
	 		 		 		 		
	
See	Attached	Letter	

 	
 	

Needs			
Improvement		

Does		
Well		

NA/UO		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

Needs			
Improvement		

Does		
Well		

NA/UO		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		
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Category	4:	Rapport/Interaction	Establishes	 and	
follows	established	criteria	for	class	
interaction		
Treats	all	students	in	a	fair	and	equitable		
manner		
Respects	diverse	points	of	view		

Establishes	an	environment	that	encourages	
students’	participation	and		questions		
Responds	constructively	to	students’	
questions,	opinions	and	comments		Provides	
corrective	feedback	to	wrong	answers		
Prompts	students	to	answer	difficult	questions	 and	
solve	complex	problems	by	providing	cues	and	
encouragement	Facilitates	student	to	student	
communication	and	interaction			
Is	able	to	admit	error/insufficient		
knowledge		
Comments:	 	 	

	 	
	 	
	 	

	 		
See	Attached	Letter	

 	
 	
 	

Category	5:	Active	Learning	(labs,	PE	 activities,	
clinics,	etc.)		OPTIONAL	Clearly	explains	 directions	or	
procedures			
Facilitates	access	to	materials	and	equipment	
necessary	to	complete	the	activity	in	a	timely	 manner	
Explains	safety	procedures	when	warranted		
Allows	sufficient	time	for	completion		

	 Comments:	 	 	
	 	 	 	
	 		 		

		
NA/UO	-	not	applicable/unable	to	observe		

		
		
Observer:	Nikki	Caswell													Date:	Nov.	12th		Time	in:	11am		 out:12:15	
		

		
Needs			
Improvement		

		
Does		
Well		

		
NA/UO		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

		 		 		 	X	 		

Needs		
Improvement		

Does		
Well		

NA/UO		

		 		 		 		 	X	

		 		 		 		 	X	

		 		 		 		 	X	

		 		 		 		 	X	
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Areas	of	Strength:		
		
One	of	Stephanie’s	area	is	strengths	is	her	ability	to	draw	students	into	writing	and	thinking	about	
writing.	She	is	able	to	make	writing	relevant	for	students.	She	seamlessly	moves	from	collaborative	
work	to	student	presentations	to	individual	work	during	a	class	period	that	students	are	“kept	on	
their	toes”	and	engaged	throughout	the	entire	class	period.	 	
 	

Areas	to	consider	for	Faculty	Development	Plan:		
		
Stephanie	is	an	excellent	teacher	and	an	asset	to	our	program.	I	recommend	inviting	her	to	share	
her	class	management	and	assessment	ideas	with	other	composition	teachers.	She’d	make	a	
wonderful	teacher-mentor	for	new	teachers.		

	
Class	Observation	Notes/Letter:	

	
Prior	to	entering	Stephanie’s	classroom,	I	previewed	her	course	webpage	to	familiar	myself	with	her	
approach	to	ENGL	1100.	With	such	an	emphasis	on	digital	tools,	I	was	surprised	to	walk	into	a	traditional	
classroom.	However,	most	students	had	their	own	technology	and	the	flexibility	of	being	able	to	move	the	
desks	into	small	groups	and	then	back	to	lecture/presentation	setting	worked	seamlessly.		
	
I	entered	the	classroom	a	few	minutes	before	class	started	to	observe	the	unscheduled	student-teacher	
interactions.	Stephanie	knew	all	of	her	students’	names	and	the	small-talk	ranged	from	class	information	to	
what	is	going	on	in	the	students’	lives.	It	was	clear,	early	on,	that	Stephanie	and	her	students	had	built	a	
community.	While	talking	to	students,	Stephanie	pulled	up	the	course	webpage,	specifically	the	digital	
badges.	This	would	allow	Stephanie	to	reference	them	once	the	course	started.		

	
Stephanie	started	class	right	on	time,	and	while	a	few	students	filtered	in,	she	didn’t	allow	them	to	interrupt	
the	flow	of	the	classroom.	Stephanie	reviewed	the	course	schedule	and	what	was	happening	in	the	next	few	
weeks.	She	confirmed	that	she	had	3	badges	to	assess	in	the	next	day	or	two,	and	asked	students	if	there	
were	any	other	badge	applications.	This	also	served	as	a	reminder	to	the	student	groups	that	they	too	might	
have	badge	applications	to	review	in	their	group	accounts.	At	this	point,	students	started	to	engage	in	some	
side	chatter	to	see	if	their	groups	did,	indeed,	have	badge	applications.	But,	Stephanie	quickly	gained	the	
students	attention	and	told	them	they’d	have	a	few	minutes	either	at	the	end	of	class	or	next	week	in	their	
groups.		

	
After	some	announcements,	Stephanie	moved	into	the	content	of	the	course.	She	asked	students	to	group	
together	in	groups	of	3-4	to	discuss	feedback.	Students	were	to	discuss	“what	kind	of	feedback	is	most	
helpful?	Least	helpful?	And	what	do	you	do	with	feedback?”	Students	were	given	10-15	minutes	and	told	to	
have	a	feedback	plan.	While	students	worked	in	groups,	Stephanie	went	around	and	informally	checked	in	
with	the	groups.	This	allowed	her	to	make	sure	that	students	were	on	topic,	engaged	and	doing	what	she	
asked	them	to	do.	Aside	from	a	few	off-topic	comments,	it	seemed	that	all	of	the	groups	were	staying	on	
topic.		
	

After	small	group	work,	Stephanie	moved	the	class	to	large	group	discussion.	The	individual	groups	shared	
what	they	discussed.	Conversation	ranged	from	identifying	prescriptive	and	suggestive	comments	to	help	
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students	gain	a	meta-language	of	response.	Students	identified	what	types	of	comments	are	helpful	
“specific	comments	–	what	exactly	are	you	thinking	you,”	“confidence	boosters,”	and	human	responses,	
“You	are	looking	at	it	not	just	critically,	but	you	are	reading	it	to	read	it	and	you	care	about	it	and	what	it	is.	
Not	just	as	a	grader/assessor.”	One	student	shared	“you	care	about	us	as	a	person	and	not	just	about	
writing.	It	helps	us	out	and	in	the	future.”	Other	students	were	nodding	along	while	this	student	shared	this	
feedback.	I	found	this	to	be	a	huge	compliment	to	Stephanie	and	something	that	all	teachers	should	strive	
for	in	the	classroom.	Students	then	had	to	make	the	next	step	though	and	decide	what	to	do	with	the	
feedback	in	terms	of	revision.	Based	on	this	activity	and	conversation,	it	is	evident	that	(1)	Stephanie	is	
responding	to	student	writing	and	(2)	Stephanie’s	students	are	reading	the	feedback	and	thinking	about	it.		
	

During	the	last	part	of	the	course,	I	had	the	pleasure	of	watching	one	student	give	his	social	justice	
presentation.	It	provided	me	some	extra	insight	into	the	work	that	Stephanie	had	been	building	toward	in	
the	classroom.	The	student	took	some	risks	in	his	presentation.	He	used	interactive	polls	to	make	the	
presentation	more	engaging	for	students.	While	the	polling	technology	didn’t	work	immediately,	the	
student	was	able	to	recover	quickly	and	keep	the	class’	attention.	Stephanie	also	made	sure	to	jump	in	and	
make	sure	that	the	student	had	support	if	he	needed	it.	The	student’s	presentation	focused	on	job	creation	
and	worker	exploitation	as	it	pertained	to	clothes	shopping.	The	student	was	arguing	for	pressuring	major	
companies	to	pay	their	workers	a	living	wage.	He	had	excellent	visuals	in	his	presentation.	It	was	well	
researched.	And	he	was	engaged	in	his	topic.	With	the	right	support	and	learning	environment,	ENGL	1100	
students	can	do	some	amazing	work.	His	presentation	is	evidence	of	the	excellent	learning	environment	
Stephanie	structures	in	her	classroom.	It	was	a	privilege	to	observe.		

	
 	

 
	


